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Erin Coomes
WRITING

STRENGTHS ACCOMPLISHMENTS GOALS INSTRUCTION SUPPORT

 Chooses good topics.

 Uses good word choice.

 Uses strong feelings; her
spirit comes out in her
pieces.

 Reads own pieces with ex-
pression; presents well;
commands the attention of
her audience.

 Pieces have purpose.

 Accepts feedback and uses it
to make her pieces better.

  She is an attentive listener
who offers good feedback to
others.

 Uses good leads strategies.

 Published: Personal narra-
tive, autobiography, book re-
view, newspaper article, and
Veteran's Day contest piece
(some of these after the
deadline.) Also has a second
book review in drafting and a
third book review in pre-
writing.

 Developed a sense of para-
graphing.

 Binder is very well organized.

 Has learned the writing proc-
ess.

 Meet deadlines more consis-
tently.

 Visit less with other students,
and use work time more effi-
ciently.

 More personal narratives.

 Become a peer editor and
perhaps an editor our class
newspaper.

 Begin typing instruction.

 Talk with her about deadlines
and set up a monitoring sys-
tem.

 I will speak to her about
working during work time and
will set up a self-monitoring
system if necessary.

 Require her to produce 3
personal narratives this term.

 Talk with her about being a
peer editor, see if she is in-
terested, and pair with ap-
propriate students.

 Start working with our class-
room typing program.

 Help her at home to keep
track of important deadlines.

 See if she is aware that her
talking during work time is
causing her to miss dead-
lines.

 Talk with her about childhood
memories and encourage her
to use the best ones for
pieces in class.

 Continue with typing practice
at home but please make
sure she is touch typing us-
ing the correct “home row
key and finger relationships.

READING
STRENGTHS ACCOMPLISHMENTS GOALS INSTRUCTION SUPPORT

 Reads a variety of genres;
fiction, poetry, non-fiction,
newspapers, magazines, etc,

 Reads expressively.

 Great tutor: models expres-
sive reading and positively
supports her first grade
reading buddy.

 Understands humor: as in
"Amelia Bedlia" books.

 Understands author's pur-
pose.

 Shares regularly.

 Works well with her 1st grade
buddy.

 Has read: Stellaluna, Olive,
the Other Reindeer, Winds in
the Willows--10 pps., The
Tale of Peter Rabbit, Lady
and the Tramp, Story of the
Statue of Liberty, One Hun-
dred and One Dalmations,--
pp. 2-12, Martha Speaks,
Duck Tails, Webby saves the
Day, Berenstein Bears.

 Developed an interest in se-
ries books.

 Understands book review
format.

 Encourage her to become a
reading tutor for other kids in
class.

 Encourage her to develop a
knowledge of and preference
for a particular author.

 Encourage her to read more
challenging books—a par-
ticularly more substantial
chapter books.

 Assess her own strengths as
a reader particularly as they
relate to her strengths in
writing.

 Show her how to help other
readers through her ability to
read  expressively.

 Talk with her about reading
books by a certain author
based on other books she
has read.

 Find her the right books to
help her reach the next level
in a way that she feels com-
fortable with.

 Talk with her about how it is
that she writes at a much
higher level than she is
reading. (Perhaps she's just
never challenged herself in
reading or has some per-
sonal concerns about it.)

 Have her read for you out
loud at home and praise her
use of expression.

 When the next Scholastic
book order comes out look
for a good author--Beverly
Cleary, Roald Dahl, etc.. En-
courage her to try reading
some of their chapter books.

 Talk to her about new books
she would like to read.

 Talk with her about how she
feels about her reading.
(She’s very good at it. We’d
just like her to try some
harder books.)

MATH
STRENGTHS ACCOMPLISHMENTS GOALS INSTRUCTION SUPPORT

 Notebook is very well orga-
ized; clear and easy to read.

 Enjoys our beginning algebra
work.

 Writes real life math stories
with well thought out solu-
tions.

 Trades in addition and bor-
rows in subtraction using tra-
ditional and alternative
strategies.

 Master basic addition and
subtraction facts in mental
math. (She seems to be able
to do better on paper than
she does in her head.)

 Consistenly get 8 or more out
of the 10 daily mental math
problems correct.

 More work with graph paper
and triangle strategies.

 Talk to her about how to
visualize math problems.

 Provide graph paper for her
at home.

 When she does math home-
work encourage her to visu-
alize the numbers in her head
as she works out problems.



It’s Easier Than it Looks
In a message dated 10/25/99 6:39:39 AM Pacific Daylight Time, sshelton@indep.k12.mo.us
writes:

> Hi Steve,
>
>  I am working to assess my students using SAGIS.  I have stumbled upon a
>  mental block.  I am having trouble identifying concise ways to list
>  their strengths and I am having trouble with the Support column.
>
> Shannon

 

Dear Shannon,

 

Yeah, it takes a bit of a “rethink” to start doing this. Each of us who has tried it has bumped into this little

 

road block. Just shows you how far we've strayed over the years from simple “plain English” ways of

 

talking about kids.

 

Here's what I do when I get stuck:

 

[1] 

 

I realize that I don't need a different set of descriptors for every kid. In fact,

 

when I assess the kids I teach, I find they all get the same basic set of items.

 

Why? Well, those are the things I teach them and look for in their work to

 

guide my teaching. So most kids should come out with very similar

 

information although there’s plenty of opportunity to individualize it as

 

needed.

 

[2] 

 

I realize that I don't need very many descriptors to tell the story I want to tell.

 

Three or four in each column does the trick. This is very different from

 

contemporary report cards where there are sometimes dozens of things to

 

check off. The difference here is that we’re checking off only the ones that

 

really matter for each kid.

 

[3] 

 

I think about what really makes the difference between successful learners and

 

unsuccessful learners. Again, there are only a few basic things for me. Attitude

 

and effort are very big for me. I’m sure you have a few key things that you look

 

for. Stick with these.

 

Finally, I have some guidelines I keep in mind for coming up with items in each column:

 

The STRENGTHS Column

 

A strength is something a student brings to all of his or her learning. It’s an attitude or belief. It’s also a

 

habit. For example, here are some strengths that I think make a difference:

 

Shares regularly; Asks good questions; Takes risks; Uses audience feedback;

 

Tries hard even when things aren't going well; Finds unusual solutions to

 

common problems; Finds multiple solutions to the same problem; Works hard

 

consistently; Always willing to help others, Etc...



 

Strengths are things kids bring to their work; they are not the work itself.

 

The ACCOMPLISHMENTS Column

 

Accomplishments represent tangible evidence that learning is occurring. Obviously, any student work

 

counts here. But so do things that don't manifest themselves in paper records. For example, in one 3rd

 

grade class the kids are learning how to do expressive readings. There's no paper record of these so I will

 

be noting how many some kids have done and the quality of their work. For kids who are very reluctant,

 

sometimes just sharing for the first time is an accomplishment.

 

An accomplishment is something a student has done that shows evidence of growth.

 

The GOALS Column

 

This is the easiest column for me. It's just what I want the kid to do next. I try to include a mix of items

 

that I know I'll be covering with the entire class as well as a couple that are unique to each kid. Whole

 

class items will be covered in mini-lessons; individual items will be covered in conferences.

 

A goal is simply something I want the child to be able to do in the next reporting period. It can be the

 

development of a strength or a specific accomplishment.

 

The INSTRUCTION Column

 

This is another easy column for me. All I do is list the instructional techniques I'm going to use to help

 

the student achieve the goals. This can be mini-lesson content, specific activities or assignments, or just a

 

series of conversations I plan to have with a student in conference.

 

Instruction is what I'm going to do to help students reach their goals.

 

The SUPPORT Column

 

This can be tricky but only because we're not used to thinking about it. Many teachers start from the

 

assumption that parents won't help their kids at home, or that they don't know how and won't want to

 

learn. Even though this may be true, it's not a good place to start.

 

What I do before I write this column is look at the kid and make a vision of what I believe to be the ideal

 

home support system. Then, I write that up in a few short bullet points. I try to treat each parent as

 

though they're all Moms and Dads of the Year. Eventually, most of them start to act that way.

 

What I know is that in order to grow kids need the following things:

 

 

Time:

 

 I ask parents to make sure their kids have time to read, write, talk, do

 

homework, etc... And that the time they are putting in is quality time.

 

 

Choice:

 

 I encourage parents to give their children a range of choices with

 

regard to how they study and do their school work at home.

 

 

Audience:

 

 I ask parents to be good audiences for their children. I tell them to

 

be curious not corrective when working with their kids, and I stress the role

 

that their approval has in their child's development.

 

 

Purpose: 

 

I want parents to help their children understand the reasons why we

 

do the things we do. Often, this simply means sharing their own reasons for



 

doing things. Frankly, it just comes down to being honest and open with

 

children in a way that they can respect and feel comfortable with.

 

 

Models:

 

 I ask parents to model their own literacy and problem-solving skills,

 

and to include their children in many of the basic adult learning experiences

 

they encounter.

 

 

Advice:

 

 I caution parents about giving advice to their children with regard to

 

school work. I tell them that they must hold themselves to giving out advice

 

that is TRUE, USEFUL, and UNDERSTANDABLE. And if they're not SURE that

 

what they have to offer their children meets all three of these criteria, then they

 

should simply leave the advice giving to me. One technique I try to teach to

 

every parent is the technique of turning a criticism or a concern into a

 

question. That’s a wonderful way to support a learner.

 

I can offer ideas to parents for support in each of these six categories but I never do all six. I try to limit

 

my advice to three or four crucial things at the most. In the end, I just want parents to spend time with

 

their kids doing simple things like reading or helping them with math. And I always want them to have

 

fun and to make their kids feel loved and very safe.



Writing Plan
SUCCESSES – Things that are going well. Procedures Strategies Qualities

Students averaged 5-6 published pieces each in Q1. Continue to set tight deadlines. Have kids put deadlines on TO DO lists;
ask them to review deadlines weekly.

Good variety of forms. Present more diverse models.

Students love to write. Stick to 1-hr-a-day schedule; don’t miss
a day.

Students love to share. Begin small group sharing; do more
sharing with other classes.

Introduce different ways of sharing. Create criteria for good sharing.

Everyone published in first class newspaper. Put out 1 issue per month. Review professional and student papers.

Everyone knows and uses the Writing Process. Take status by writing process stage. Have kids teach WP to 1st graders.; talk
about “circular” nature of WP.

Everyone is using their binder. Continue with monthly binder clean-out. Create criteria for a good binder.

Students are choosing good topics. What’s a Good Idea?; CPA Create criteria for good topics.

Many have begun paragraphing. Require editing pass for paragraphs. Formalize paragraphing rules.

Many are beginning to add more detail. Require 1 detail strategy during writing
process.

Review detail strategies.

Comments
I am extremely pleased with how things have gone this first quarter. We’ve made more progress in nine weeks than we usually make in the whole first semester. I have pushed these kids harder and they
have responded. When I consider that they haven’t had much experience with workshop-style teaching, the Writing Process, or choosing topics, I’m even more impressed with how far they’ve come.
Shelby’s comment last month was very telling: “At first I didn’t like this writing because it was too hard. But I’m glad I did it because I can really write now.”

CHALLENGES – Things that need to be improved. Procedures Strategies Qualities

A little too noisy during work time. Short periods of silent writing. Use “Are you talking?” self-monitoring;
change some seating assignments.

Create criteria for work time.

Carelessness with spelling. Require spelling edit pass. More use of Have-A-Go sheets; more
emphasis on Word Wall.

Talk more about what good spellers do to
check their spelling; create checklist. In-
troduce spell check on the computer.

Carelessness with periods and caps. Require separate edit pass. Expressive reading; reverse conventions
reading; review rules for sentence punc-
tuation.

Show models from last year’s class.

Inaccurate self-assessment. Introduce Assessment stage of WP. Teach Six Traits assessment using sam-
ple assessment sets.

ML: What’s a good assessment?

Some overly critical commenting during sharing. Questions only during sharing. Ask “WHY” and “HOW” questions. ML: What’s a good comment?

Class is getting a bit competitive. More peer review and editing. Talk about working together.

Author Pockets are looking shabby. Require kids to clean up own pockets. ML: What should your pocket look like?;
What kind of work should you put in your
pocket?

Comments
This group continues to be somewhat of a management challenge. I think I need to be a bit tougher with them. I need to provide a bit more structure for how we behave during work times. I want them
to take more pride in their work and in the way they treat each other. They’re a rough bunch and at time they are rough on each other. I need to do more to increase the sense of community in the
room and to make the kids who are hanging back feel more safe about taking risks.

NEW STUFF – Things we’re going to start on. Procedures Strategies Qualities

Fiction writing. Require pre-write with 5 Facts of Fiction. 5 Facts of Fiction. Analyze books w/5 Facts of Fiction.

More advanced book reviews. Book review checklist. T-A-D for plot summary. Analyze models from last year’s class.

Commas for separating clauses. Phrase-by-phrase reading. Analyze models; Conventions reading.

Apostrophe for possession. Apostrophe rules. Analyze models; Conventions reading.

Homonyms. Require editing pass for homonyms Use Homonym Word Wall. Set up Homonym Word Wall

Classroom newspaper editorial staff. Set up deadlines and editing procedures. ML: Who works at a newspaper?

Keyboarding. Set up schedule for typing practice. Use keyboarding program. ML: Good typing is slow and accurate.

Punctuating dialog. Require editing pass for dialog. Rules for dialog punctuation. Analyze models; Conventions reading.

Comments
I’m very excited about introducing fiction writing using the Five Facts of Fiction. The kids have been clamoring to write stories and now I think they’re ready. We’ll also be using Five Facts of Fiction in
reading and with our book reviews so they should have plenty of chances to get good at it. We’re really going to get the newspaper going formally this term. I need to set up the staff and the editorial
procedures. I also need to get these kids typing so I don’t have to do it for them. Finally, I want them to buckle down and really work hard on their conventions.
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Writing Plan Aligned with Standards for Washington State
PROCEDURES – Guidelines for the community. STRATEGIES – Tools for problem solving. QUALITIES – Standards for good work.

Continue to set tight deadlines.
WR 3.5 Publishes.

Stick to 1-hr-a-day schedule; don’t miss a day.
[None]

Begin small group sharing; sharing with other classes.
WR 4.2 Seeks and offers feedback.
CO 3.1 Uses language to interact effectively with others.
CO 3.2 Works cooperatively as a member of a group.

Put out one issue per month of class newspaper.
WR 2.1 Writes for different audiences.
WR 2.2 Writes for different purposes.
WR 2.3 Writes in a variety of forms.
WR 3.5 Publishes.

Take status by writing process stage.
WR 3.1 - WR 3.5. Drafts…Publishes.

Require editing pass for paragraphs.
WR 1.3 Applies writing conventions.
WR 3.4 Edits.

Require one detail strategy during writing process.
RE 2.1 Comprehends important ideas and details.
WR 3.1 Prewrites.

Short periods of silent writing.
WR 3.2 Drafts.

Require spelling edit pass.
WR 1.3 Applies writing conventions.
WR 3.4 Edits.

Require separate edit pass for periods and caps.
WR 1.3 Applies writing conventions.
WR 3.4 Edits.

Introduce Assessment stage of the writing process.
WR 4.1 Assesses own strengths and needs for improvement.
WR 4.2 Seeks and offers feedback.

Questions only during sharing.
CO 1.2 Listens and observes to gain and interpret information.
CO 4.2 Seeks and offers feedback.

More peer review and editing.
WR 3.3 Revises.
WR 3.4 Edits.
CO 4.2 Seeks and offers feedback.

Require kids to clean up own author pockets.
WR 3.5 Publishes.

Require pre-write with “5 Facts of Fiction.”
RE 1.4 Understands elements of literature: fiction.
RE 2.3 Thinks critically and analyze authors' use of lan-

guage, style, purpose, and perspective.
RE 3.3 Reads for literary experience.
WR 3.1 Prewrites.

Expand book review checklist.
RE 2.3 Thinks critically and analyze authors' use of lan-

guage, style, purpose, and perspective.
RE 4.3 Develops interests and shares reading experiences.
WR 2.3 Writes in a variety of forms.

Require editing pass for homonyms.
WR 1.3 Applies writing conventions.
WR 3.4 Edits.

Set up deadlines for newspaper and determine pro-
duction procedures.

CO 4.3 Analyzes mass communication.
CO 4.4 Analyzes how communication is used in career settings.

Set up schedule for typing practice.
WR 3.5 Publishes.

Require editing pass for dialog.
WR 1.3 Applies writing conventions.
WR 3.4 Edits.

Use keyboarding program.
WR 2.4 Writes for career applications.

Use “Are you talking?” self-monitoring.
CO 1.1 Focuses attention.
CO 1.2 Listens and observes to gain and interpret information.

More use of Have-A-Go sheets and Word Wall.
WR 1.3 Applies writing conventions.

Expressive reading; reverse conventions reading; re-
view rules for sentence punctuation.

RE 1.3 Reads fluently, adjusting for purpose and material.
RE 2.1 Comprehends important ideas and details.
RE 3.3 Reads for literary experience.
WR 1.3 Applies writing conventions.
CO 2.5 Uses action, sound, and/or images effectively to

support presentations.
Teach 6-Traits assessment with sample assessment sets.

RE 2.3 Thinks critically and analyze authors' use of lan-
guage, style, purpose, and perspective.

WR 4.1 Assesses own strengths and needs for improvement.
WR 4.2 Seeks and offers feedback.

Ask “WHY” and “HOW” questions.
CO 1.1 Focuses attention.
CO 1.2 Listens and observes to gain and interpret information.
CO 1.3 Checks for understanding by asking questions.

Have kids put deadlines on TO DO lists; ask them to
review deadlines weekly.

WR 3.5 Publishes.
Introduce different ways of sharing.

CO 1.1 Focuses attention.
CO 1.2 Listens and observes to gain and interpret information.
CO 2.1 Communicates clearly to a range of audiences.

Continue with monthly binder clean-out.
[None]

What’s a Good Idea?
WR 1.1 Develops concept and design.

Formalize paragraphing rules.
WR 1.3 Applies writing conventions.

Review detail strategies.
WR 1.1 Develops concept and design.

5 Facts of Fiction.
RE 1.4 Understands elements of literature – fiction.
RE 2.1 Comprehends important ideas and details.
RE 2.2 Expands comprehension by analyzing, interpreting,

and synthesizing information and ideas.
RE 2.3 Thinks critically and analyze authors' use of lan-

guage, style, purpose, and perspective.
RE 3.3 Reads for literary experience.

Content-Purpose-Audience,
RE 2.1 Comprehends important ideas and details.
RE 2.2 Expands comprehension by analyzing, interpreting,

and synthesizing information and ideas.
RE 2.3 Thinks critically and analyze authors' use of lan-

guage, style, purpose, and perspective.
RE 3.1 Reads to learn new information.

Transition-Action-Details for summary in book reviews.
RE 1.4 Understands elements of literature – fiction.
RE 4.3 Develops interests and shares reading experiences.
WR 1.1 Develops concept and design.
WR 2.3 Writes in a variety of forms.

Phrase-by-phrase reading.
RE 1.3 Reads fluently, adjusting for purpose and material.
RE 2.2 Expands comprehension by analyzing, interpreting,

and synthesizing information and ideas.
Apostrophe rules.

WR 1.3 Applies writing conventions.
Use Homonym Word Wall.

WR 1.3 Applies writing conventions.
Rules for dialog punctuation.

WR 1.3 Applies writing conventions.

Create criteria for good sharing.
CO 3.2 Works cooperatively as a member of a group.
CO 4.1 Assesses strengths and need for improvement.

Review writing samples; present diverse models.
RE 2.3 Thinks critically and analyze author’s use of lan-

guage, style, purpose, and perspective.
WR 2.1 Writes for different audiences.
WR 2.2 Writes for different purposes.
WR 2.3 Writes in a variety of forms.

Have kids teach WP to 1st graders.
WR 3.1 – WR 3.5 Drafts…Publishes.
CO 2.1 Communicates clearly to a range of audiences.
CO 2.4 Uses effective language and style.

Create criteria for a good WP binder.
WR 3.1 – WR 3.5 Drafts…Publishes.

Create criteria for good topics.
WR 1.1 Develops concept and design.
WR 4.1 Assesses own strengths and needs for improvement.
WR 4.2 Seeks and offers feedback.

Talk about what good spellers do to check their spelling;
create checklist. Introduce spell check on computer.

WR 1.3 Applies writing conventions.
Show models from last year’s class.

RE 2.3 Thinks critically and analyze author’s use of lan-
guage, style, purpose, and perspective.

WR 2.1 Writes for different audiences.
WR 2.2 Writes for different purposes.
WR 2.3 Writes in a variety of forms.

ML: What’s a good assessment?
WR 4.1 Assesses own strengths and needs for improvement.

ML: What’s a good comment?
CO 3.1 Uses language to interact effectively with others.
CO 3.3 Seeks agreement and solutions through discussion.
CO 4.2 Seeks and offers feedback.

Talk about working together.
CO 4.1 Assesses strengths and need for improvement.
CO 4.2 Seeks and offers feedback.

ML: What should your pocket look like? What kind of
work should you put in your pocket?

WR 3.5 Publishes.
Analyze books w/5 Facts of Fiction.

RE 1.4 Understands elements of literature – fiction.
RE 2.1 Comprehends important ideas and details.
RE 2.2 Expands comprehension by analyzing, interpreting,

and synthesizing information and ideas.
Transition-Action-Details strategy for plot summary.

RE 2.1 Comprehends important ideas and details.
RE 2.3 Thinks critically and analyze author’s use of lan-

guage, style, purpose, and perspective.
Analyze models; Conventions reading; apostrophes.

WR 1.3 Applies writing conventions.
WR 3.4 Edits.

Analyze models; Conventions reading; dialog.
WR 1.3 Applies writing conventions.
WR 3.4 Edits.

Set up Homonym Word Wall
WR 1.3 Applies writing conventions.
WR 3.4 Edits.

ML: Who works at a newspaper?
CO 4.3 Analyzes mass communication.

ML: Good typing is slow and accurate.
WR 3.5 Publishes.

Analyze models; Conventions reading; caps and periods.
WR 1.3 Applies writing conventions.
WR 3.4 Edits.

Create criteria for work time.
CO 3.2 Works cooperatively as a member of a group.
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Writing Instruction
JACQUELINE GRANT CHRIS STEVENS ASHLY WRIGHT MITCH STEWART NICK EDWARDS

 Pre-writing strategies.
 Project more when reading.
 Make only the changes she
wants to make.

 Analyze paragraphs.
Notes:

 Idea-Details.
 Main Idea strategies.
 Transition-Action-Details.
 Observe sentence lengths and
structures in expressive reading.

Notes:

 Analyze paragraphs.
 What-Why-How.
 Idea-Details and Tell-Show.
 Talk about her writing process.

Notes:

 Conference during pre-writing.
 Watch commas for periods.
 Conference during editing.
 Use editing marks; no re-copy.

Notes:

 Monitor around deadlines.
 Publish every 2-3 weeks.
 Monitor during work time.
 Re-organize binder.
 Follow directions.

Notes:

DERICK SWAN STEPHANIE KAYDUS JARED FARMER ADAM WEISS KARA RADEBAH

 Idea-Details;  What-Why-How.
 Paragraphing with more detail.
 Conference during pre-writing
and drafting.

 Keep him on task.
Notes:

 Conference more.
 Set up self monitoring system.
 Organize binder.
 Share for her; encourage her to
share on her own.

Notes:

 Monitor his listening and work
time behavior.

 Pre-writing strategies.
 Questioning techniques.

Notes:

 Organize binder.
 Analyze paragraphs in books.
 Monitor his listening and work
time behavior.

 Pre-writing strategies.
Notes:

 Binder organization.
 Prioritize; improve use of time.
 Basic pre-writing strategies.
 S-A-F, and Idea-Details.
 Conference during revision.

Notes:

SHELBY PYLE TRICIA WILSON KEVIN OLSEN JACOB LEE BRANDON TVEDT

 I-D, T-S, W-W-H, S-A-F.
 Word choice; vocabulary
 Attitude when sharing.
 3 narratives this term.
 Topics that explore life lessons.

Notes:

 Handwriting practice.
 Pre-writing strategies.
 Binder organization.
 I-D and T-A-D.
 3 narratives this term.

Notes:

 Binder organization.
 Pre-writing help.
 What-Why-How and Idea-Details.
 Expressive reading of own
pieces.

Notes:

 S-A-F and Idea-Details
 Meeting deadlines.
 More conferences especially
near deadlines.

 3 narratives this term.
Notes:

 What-Why-How and Idea-Details.
 Analyze paragraphs.
 Editing for spelling.

Notes:

JOREY JOHNSON ERIN COOMES NICK FORSBERG GENERAL NOTES

 Monitor around deadlines.
 Use work time efficiently.
 Binder organization.
 Paragraphing.

Notes:

 Monitor around deadlines.
 Use work time efficiently.
 3 narratives this term.
 Peer editor.
 Begin keyboarding.

Notes:

 Wrist support.
 Special writing paper.

Notes:

PROCEDURES STRATEGIES QUALITIES

 Set tight deadlines.
 1 hr. a day for writing.
 Small group sharing.
 Cross-class sharing.
 1 newspaper a month.
 Status by WP stage.
 Edit pass for paragraphs.
 1 detail strategy in WP
 Silent writing.
 Spelling edit pass.
 Edit pass: periods + caps
 Edit pass: dialog.

 Assessment stage of WP.
 Questions during sharing.
 Peer share and edit.
 Clean up author pockets.
 Pre-write with 5 F of F.
 Book review checklist.
 Edit pass: homonyms.
 Newspaper procedures.
 Typing practice.

 Deadlines on TO DO lists
 Review deadlines weekly.
 Different ways of sharing.
 Monthly binder clean-out.
 What’s a Good Idea?
 CPA
 Paragraphing rules.
 Detail strategies.
 Use “Are you talking?”
 Change seating.
 Have-A-Go sheets.
 Keyboarding program.

 Word Wall.
 Expressive reading.
 Reverse conv. reading.
 Sentence punctuation.
 6T assessment.
 “Why” and “How” quests.
 5 Facts of Fiction.
 T-A-D for plot summary.
 Read phrase-by-phrase.
 Apostrophe rules.
 Use Homonym Word Wall.
 Dialog punctuation.

 More diverse models.
 Criteria for good sharing.
 Review newspapers.
 Teach WP to 1st graders.
 “Circular” nature of WP.
 Criteria for a good binder.
 Criteria for good topics.
 Analyze w/5 F of F.
 Conv reading: dialog.
 Conv reading: commas.
 Conv reading: apostro.
 Jobs at a newspaper.

 Criteria for work time.
 What good spellers do.
 Spell check on computer.
 Models from last year.
 Good assessments.
 Good comments.
 Working together.
 Good author pockets.
 Good typing.
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Writing Goals
JACQUELINE GRANT CHRIS STEVENS ASHLY WRIGHT MITCH STEWART NICK EDWARDS

 Use I-D and W-W-H strategies.
 Read pieces expressively.
 Assert preferences.
 Improve paragraphing.

Notes:

 Use more detail.
 Stay focused on topic.
 Narravitve sequencing.
 Periods and capitals.

Notes:

 Paragraph more consistently.
 More pre-writing.
 Write with more detail/depth.
 Become a classroom leader.

Notes:

 Share earlier in the writing
process to avoid re-starts.

 Capitals and periods.
 Use editing strategies to avoid
complete re-copying/re-writing.

 Meet deadlines more regularly.
Notes:

 Meet deadlines more regularly.
 Publish more pieces.
 Make better use of his time.
 Keep binder more organized.
 Follow directions.

Notes:

DERICK SWAN STEPHANIE KAYDUS JARED FARMER ADAM WEISS KARA RADEBAH

 Do more prewriting
 Use more details.
 Meet deadlines more regularly.
 Use work time more effectively.

Notes:

 Meet deadlines.
 Draft and publish more pieces.
 Use work time more effectively.
 Organize binder.
 Follow directions.
 Share writing voluntarily.
 Ask good questions in sharing.

Notes:

 Follow dirctions.
 Use work time more effectively.
 More pre-writing: I-D and W-W-H.
 Ask questions in a respectful
tone of voice.

Notes:

 Keep binder more organized.
 Paragraphing.
 Follow directions.
 More pre-writing: I-D and W-W-H.

Notes:

 Keep binder more organized.
 Follow directions.
 Ask for help when she is not
sure about what to do.

 More pre-writing.
 Re-read to eliminate repetition.
 Re-organize revision.

Notes:

SHELBY PYLE TRICIA WILSON KEVIN OLSEN JACOB LEE BRANDON TVEDT

 More depth and detail.
 More advanced Word Choice.
 More enthusiasm when sharing.
 More personal narrative writing.
 Attempt more mature topics.

Notes:

 Slow down while writing and
improve legibility of handwriting.

 More pre-writing: I-D and W-W-H.
 Keep binder more organized.
 Keep like details together.
 More personal narrative writing.

Notes:

 Better organizing of binder.
 Meet deadlines.
 Use more pre-writing strategies.
 Share with more confidence;
read pieces with expression.

Notes:

 Use more pre-writing strategies
to get more detail.

 Meet deadlines consistently.
 Improve conventions: particularly
periods and caps, spelling.

 More personal narratives.
Notes:

 Use more pre-writing strategies
for details and organization.

 Begin paragraphing.
 Improve spelling.
 Improve grouping of details.

Notes:

JOREY JOHNSON ERIN COOMES NICK FORSBERG GENERAL NOTES

 Consistently meet deadlines.
 Use work time more efficiently;
get more pieces published.

 Organize binder.
 Begin paragraphing.

Notes:

 Meet deadlines consistently.
 Visit less with other students;
use work time more efficiently.

 More personal narratives.
 Become a peer editor.
 Begin typing instruction.

Notes:

 Make handwriting easier for
other people to read.

 Read pieces more slowly when
sharing.

 Project more when sharing.
 Answer questions from audience
after sharing.

Notes:

SUCCESSES CHALLENGES NEW STUFF

 Students averaged 5-6 published pieces each in Q1.
 Good variety of forms.
 Students love to write.
 Students love to share.
 Everyone published in first class newspaper.
 Everyone knows and uses the Writing Process.
 Everyone is using their binder.
 Students are choosing good topics.
 Many have begun paragraphing.
 Many are beginning to add more detail.

 A little too noisy during work time.
 Carelessness with spelling.
 Carelessness with periods and caps.
 Inaccurate self-assessment.
 Some overly critical commenting during sharing.
 Class is getting a bit competitive.
 Author Pockets are looking shabby.

 Fiction writing.
 More advanced book reviews.
 Commas for separating clauses.
 Apostrophe for possession.
 Homonyms.
 Classroom newspaper editorial staff.
 Keyboarding.
 Punctuating dialog.
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Please contact me any time!
Even the best workshops and teaching materials can’t meet the
needs of every teacher all the time. That’s why we need to stay

in touch. Send me an e-mail any time you have a question.
I’ll do my best to get back to you quickly with answers,

additional teaching materials, or other resources.

Let’s work together to
make your teaching
the best it can be.

Send comments, suggestions, and questions to:
stevepeha@aol.com


